Abstract-The study investigated the relationship between understanding and prevalence of plagiarism, perceived seriousness and prevalence of plagiarism as well as understanding and perceived seriousness of plagiarism when college freshman students of De La Salle Lipa, Philippines were grouped according to academic disciplines. It was hypothesized in the study that as level of understanding and perceived seriousness of plagiarism increased the tendency to commit it decreased. An adopted self-report questionnaire which contained six scenarios covering the six different types of plagiarism was answered by the respondents. Though with low and negligible correlation, study revealed some trends on relationship between the students' understanding of plagiarism and its degree of seriousness as well as on students' understanding of plagiarism and frequency of its occurrence. Results of the study may be useful for enhancing current academic practices and for revisiting institutional policy on plagiarism.
I. INTRODUCTION
Pavela [1] classified academic dishonesty as cheating which is an intentional use of unauthorized materials in any academic exercise; fabrication which is an intentional falsification of any information in an academic exercise and plagiarism which is an intentional use of the ideas of another as one's own in any academic exercise. The third classification of academic dishonesty is the emphasis of this paper.
Through the years, plagiarism remains an issue of concern among academic institutions. For students, unfamiliarity with what constitutes plagiarism is the most consistent reason for committing it. It then follows that lack of understanding of plagiarism means difficulty recognizing its various forms along with the degree of its seriousness.
There are seven types of plagiarism according to Walker [2] : sham paraphrasing, illicit paraphrasing, other plagiarism, verbatim copying, recycling, ghost writing, and purloining. When a material is copied verbatim from text and the source is acknowledged in-line but is represented as a paraphrase, it is called sham paraphrasing as opposed to illicit paraphrasing where the material is paraphrased but without in-line acknowledgment of the source. Other plagiarism is copying from another student's assignment with the permission of the owner while purloining is also copying from the work of others without permission. Verbal copying is when a material is copied exactly from the source without any acknowledgement. Recycling as a type of plagiarism happens when the student submits the same assignment more than once for different courses. An assignment written by a third party and represented as own work is called ghost writing.
Based on North American experience, Park [3] reviewed the literatures on plagiarism by students. Through the review he made, he found that there were "multiple reasons" why students plagiarized. The genuine lack of understanding proper ways of "quoting, paraphrasing, citing and referencing" may lead students to plagiarize. Another reason mentioned was the improper time management of students who have an active social life, tedious academic deadlines and taxing family pressures that do not give them ample time to finish their assignments so they fall into the trap of plagiarism. The accessibility of online information makes students so vulnerable to plagiarism because of the convenience it brings known as "temptation and opportunity" for falling into the trap of plagiarism.
Different measures done by several universities in the United States and in the United Kingdom to address plagiarism were reported by Maurer [4] in their study.
At the Standford University, the Standford Honor Code specified the standard penalty for a first offense of any academic misconduct which includes a one-quarter suspension from the university and a 40-hour community service. For multiple violations, a three-quarter suspension and a 40 or more hours of community service is to be sanctioned to the offenders.
The Yale University showed "great concern about increase in web plagiarism" where punishments depending on the gravity of the case vary from reprimands to suspension. In the university, teachers are expected to integrate in their lessons citation rules and writing styles that will help students avoid plagiarism.
At Oxford, there is the Court of Summary Justification which decides on plagiarism related cases while at Cambridge, proctors, university advocates and disciplinary elements decide on the sanctions based on the recommendations of the examiners. Suspected plagiarism cases at Cambridge were dealt with separately based on academic and disciplinary elements.
Arbib and Yaari [5] examined students' perceptions toward acts of plagiarism. The study aimed to explore whether plagiarism from internet sources is perceived differently by the respondents than plagiarism from printed sources. Results of the study offered empirical evidence on Understanding, Perception and Prevalence of Plagiarism among College Freshman Students of De La Salle Lipa, Philippines the different perceptions on internet and printed sources plagiarism. Administered to 284 students, findings of the study confirmed that the respondents perceived plagiarism from internet sources to be less dishonest as compared to the act of plagiarism using a printed source. In the study, the participant's age was found to have an influence on their perceptions on the item "ideas without of the author's name" related to printed sources. To investigate ethical perceptions of students in higher academic institutions and to examine the differences in their perceptions of the seriousness and academic misconduct according to gender and ethnicity, Peled [6] conducted a study to 153 participants from three Israeli academic institutes in Norhern Israel. The study revealed that the respondents considered "Copying from someone else during a test" to be the most serious type of academic misconduct while "Not contributing to the group's work in a group assignment as the least serious. Respondents differed according to course type, gender and ethnicity in their perceptions of academic misconduct.
In her dissertation, Bens [7] studied five groups of senior Education students' from two western Canadian universities on their understanding of academic honesty and dishonesty. Using a naturalistic research design where data were the verbatim discussions of the respondents, the researcher found that existence of rules, intent to break the rules and unearned great advantages to be the elements considered important by the students in their understanding of academic dishonesty. The elements were extrapolated to develop a baseline definition of academic dishonesty. Roles of students such as subject, moral agent, trainee and competitor in relation to academic dishonesty were also identified.
Maxwell et.al [8] delved into the influence of culture on understanding and perceived seriousness of plagiarism. They compared local and Asian international students enrolled in two Australian universities using the self-report questionnaire presenting the seven types of plagiarism. No differences were found between the two groups of respondents in ratings of perceived seriousness and understanding of plagiarism. This means that culture may not be a factor that affects understanding and perception of students on plagiarism. However, significant negative relationships were revealed between both seriousness and understanding of self-report plagiarism rates which is suggestive of the fact that "as perceived seriousness and understanding of plagiarism decreases, rates of plagiarism increase."
The De La Salle Lipa College Student Handbook [9] defines plagiarism as "the act or instance of stealing and passing of the ideas or works of another as one's own without crediting the sources ; and taking someone's words or ideas as they were as your own." Plagiarism is considered a form of cheating under Category 2 offenses which could lead to "dismissal, non-readmission, expulsion, or exclusion of the offender as may be determined by the Discipline Board." Noteworthy, plagiarism in the student handbook is treated in three separate ways: first, as a definition, second as a form of cheating and third as an Appendix titled Academic Dishonesty.
Interestingly, the school has a clear sanction as to any incidence of plagiarism but has no home grown or original clear-cut rules, guidelines or policies about it. This is similar to some research findings from the USA and the UK showing that student plagiarism in universities is on its rise due to the lack of policies focused on curbing it. II. METHODOLOGY
The input component of the study included the academic disciplines of the respondents. The research process was pursued through the adopted self-report questionnaire. The modified questionnaire included six scenarios that the respondents had to answer based on their understanding and perceived seriousness of the given scenario. Ultimately, the results of the study can serve as basis/input for integration in the College Student Handbook of De La Salle Lipa. Likewise, the integration of understanding plagiarism as a lesson on Academic and Research Writing classes can be further enhanced for students to have better understanding of plagiarism.
Descriptive research method was applied in conducting the study. According to Best and Kahn [10] , descriptive research employs the process of disciplined inquiry through the gathering and analysis of empirical data in order to develop knowledge through the expertise of the investigator. In order to describe and interpret clearly the prevailing conditions and situations related to the study, a comparative research design was designed. The study compared across disciplines in the College of Education Arts and Sciences of De La Salle Lipa, the respondents' understanding and perception of plagiarism in order to determine if they differ significantly.
The respondents were college freshman students enrolled in Communication Skills 2 during the second semester of the academic year 2013-2014. The respondents were grouped systematically according to their academic disciplines classified as: AB Communication, BS Biology, BS Education, AB MMA, and BS Psychology.
To assess the respondents' understanding of plagiarism, the question "Do you consider this to be plagiarism?" was found after each scenario. The respondents ticked "Yes", "No" and "I don't know" based on the applicability of the question to them. Perceived seriousness was determined through the question "How serious do you think this is?" In order to measure the prevalence of plagiarism, the question "Have you ever done a similar thing?" was provided after each scenario and was responded through a 5-point scale: 1-never, 2-once only, 3-two-three times, and 4-four to seven times and 5-more than seven times.
Data gathered from the study were analyzed using descriptive statistics such as frequency percentage, mean determination and pearson r-correlation. Frequency percentage was used to determine the respondents' understanding of plagiarism. Mean determination was used to measure the respondents' perceived seriousness and prevalence of plagiarism. Pearson r-correlation was used to relate the students' understanding of plagiarism to their perceived seriousness of it. The same statistical tool was used to relate the students' understanding of plagiarism to the frequency of committing it. Table I depicts the respondents' understanding of plagiarism.
III. RESULTS AND DISCUSSIONS

A. Understanding of Plagiarism
Three groups of respondents, AB Communication, BS Education and AB MMA recognized "verbatim copying" as the topmost type of plagiarism they understood. Verbal copying is when a material is lifted from a source without acknowledging it. The case given to the respondents was "A student copies word for word information from a book. She does not put the information in quotation marks. She also does not write the author, date of publication or page number at the end of the copied material." Following the scenario was the question: "Do you consider this to be plagiarism?" Both BS Biology and BS Psychology, got the highest percentage on purloining which is 96% and 98% respectively. Respondents from both disciplines considered copying the work of a classmate without permission to be the leading type of plagiarism they understood. Three groups of respondents BS Biology, BS Education and AB MMA got the lowest percentage on "illicit paraphrasing" while the two groups, AB Communication and BS Psychology had their lowest score on "sham paraphrasing." Sham paraphrasing is when the source is acknowledged but the material is still copied verbatim from the text while illicit paraphrasing is done similarly only that the source is not acknowledged. Differences in percentages could be attributed to their understanding or misunderstanding of plagiarism. Table II presents the respondents' perception of each type of plagiarism.
B. Perceived Seriousness of Plagiarism
It can be gleaned from the table that the groups' understanding of the type of plagiarism jives with their perceived seriousness of it. Since verbatim copying was considered by respondents from AB Communication, BS Education and AB MMA to be the type of plagiarism they highly understood, they also perceived it to be the most serious. In the same vein, since BS Biology and BS Psychology respondents understood purloining as the highest form of plagiarism, they perceived it to be the most serious. Table III shows the frequency of plagiarism committed by the respondents.
C. Prevalence of Plagiarism
Summing up the results of the two tables, it can be gleaned that the groups' understanding of plagiarism is consistent with their perceived seriousness of it. Verbatim copying was the type of plagiarism understood and considered very serious by three groups of respondents followed by purloining identified to be very serious by two groups of respondents. Indeed, as one fully understands what plagiarism is, he/she tends to attach a degree of seriousness to a particular type of plagiarism. In response to the third question "Have you ever done a similar thing?" all four groups of respondents were unanimous in their answer that they have never committed ghost writing as demonstrated by the lowest mean determination falling on the scale 1.0-1.49 and verbally interpreted as never. Both BS Biology and BS Psychology were never into ghost writing and purloining as revealed by the similar scores they gave for both types of plagiarism. As for the most frequent type of plagiarism commonly committed, the four groups were undisputed on their claim that they were guilty of sham paraphrasing. By using Pearson's correlation coefficient, r=-0.186, negligible correlation was found between students' perceived seriousness of plagiarism and the prevalence of committing it. Such trend reveals that no matter how serious the case of plagiarism may be, the tendency to commit is always there. Table V encapsulates the result.
D. Relationship between Understanding and Prevalence of Plagiarism
IV. CONCLUSION AND DIRECTIONS FOR FUTURE RESEARCH
The respondents of the study were enrolled in AB Communication, BS Biology, BS Education, AB Multimedia Arts, and BS Psychology. They rated verbatim copying as the type of plagiarism they understood highly and this was followed by purloining.
The respondents' highest self-rating of the types of plagiarism they understood was also what they considered to be the most serious. In other words, understanding of the type of plagiarism was congruent with the degree of its seriousness as perceived by the respondents. Since verbatim copying and purloining were highly understood by the respondents, they also considered those types of plagiarism to be the most serious.
When treated according to academic disciplines, it was only in the Psychology Department where significance between understanding and frequency of plagiarism was found with a negligible correlation. Negative low correlation could mean there is a relationship between students' knowledge of plagiarism and their frequency of committing it though at a very low level.
However, when treated as a whole, this means all the five programs of the College of Education Arts and Sciences of De La Salle Lipa, a negligible correlation was found between students' perceived seriousness of plagiarism and its frequency. Negligible correlation could mean a very thin or almost no relationship existed between the variables studied and compared.
Although the study was conducted with a small sample size, the results somehow confirm the fact that as understanding and perceived seriousness of plagiarism increases, the tendency to commit it is likely to lessen.
The results of the study have implications for both institutional policy and educational practices. For institutional policy, results may be used for designing a more relevant or clear-cut plagiarism policies for integration in the student handbook. As for educational practices, lessons on referencing, citations, paraphrasing and summarizing need to be reinforced in Academic and Research Writing classes. Giving students scenarios to classify whether plagiarized or not can be a good practice in order to gauge their understanding of plagiarism. The current practice of matching the student's research paper through the school-purchased software known as TURNITIN can be continued to impress on students the school's advocacy for intellectual honesty.
Future researchers can replicate the study by using a bigger sample size (across colleges) to fully establish if there really exists significant relationship between understanding and seriousness of plagiarism as well as between understanding and frequency of plagiarism. The low correlation and negligible correlation obtained from the study may be attributed to small sample size. A comparative study on the understanding and perceptions of plagiarism can be done on other variables such as gender and country of origin (e.g. Filipino students' vs foreign students) understanding and perception of plagiarism.
